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OVERVIEW 

National Context 
 
Often referred to as “transition seminars,” courses for first-year students have existed 
since the late 1800s (Barefoot, Griffin, and Koch 2012). Indeed, the very purpose of a 
first-year seminar is to “assist students in their academic and social development and in 
their transition to college.” (Hunter and Linder 2005). The most recent survey of first-
year seminars, conducted for the 2012-2013 academic year by the National Resource 
Center for The First-Year Experience and Students in Transition located at the 
University of South Carolina, shows that 90% of the undergraduate institutions that 
responded to the survey, both public and private, offer some sort of transition seminar 
for first-year students (www.sc.edu/fye).  
 
Five distinct types of first-year seminar are commonly recognized (Barefoot & Fidler 
1992). In order of popularity, they are: 

1. Extended orientation seminar. Content includes time management, an 
introduction to campus resources, career planning, and learning strategies. 

2. Basic study skills seminar. Often offered for academically underprepared 
students, the focus is on basic academic skills such as reading texts and taking 
notes. 

3. Pre-professional or discipline-linked seminar. Generally taught within 
professional schools or specific disciplines. 

4. Academic seminar with uniform content. Content may be interdisciplinary or 
perhaps theme-oriented but is consistent across all sections. Sometimes fulfills a 
general education requirement. Often includes academic skills components such 
as critical thinking and writing. 

5. Academic seminar with variable content. Similar to the second type but specific 
topics vary. 

First-Year Seminars at Loyola 
Experts agree that there is no perfect model for first-year seminars; each institution 
must evaluate its own mission and the characteristics of its student body when choosing 
the type of seminar to offer its first-year students (Friedman and Marsh 2009). Loyola’s 
First-Year Seminars (FYSems) fit best into the third category: academic seminars with 
variable content that fulfill a general education requirement and include academic skills 
components. A 3-credit FYSem is a required Introductory Common Curriculum course 
taken by all first-year students during their first semester. The topics of these academic 
seminars vary widely, including The Twilight Zone, Mardi Gras, medieval monsters, 
atomic bombs, the environment, social networking, happiness, the devil, and the city of 
New Orleans, among many others. Faculty teaching First-Year Seminars choose the 
theme because it provides a glimpse into their academic area or because it’s something 
that’s always fascinated them. The seminar models for students the process of 
synthesizing knowledge from different disciplinary perspective that is the outcome of a 
successful liberal arts education and encourages them to understand the relationships 
among their other Common Curriculum courses. 
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DEVELOPING NEW FIRST-YEAR SEMINARS 
 
Follow these steps to design a new First-Year Seminar course. 

1. After reviewing the Course Criteria for First-Year Seminars (see p. 7) and perusing the 
guidelines in this document, submit a 1-2 page “New FYSem Idea” (see items a through 
d below) to the FYS Workgroup (via Sue Mennino (sfmennin) any time before Feb 27. 
The FYS Workgroup will review your proposed course and provide feedback. Samples of 
FYSem Ideas and pertinent sections of FYSem syllabi are in the Appendix. See LORA 
from previous semesters for samples of full FYSem syllabi. 

a. Describe your course. What is the topic? What subject areas do you want to 
include? Describe the other disciplines that you think you might include. See the 
descriptions on the FYSem web page or the syllabi for First-Year Seminars on 
LORA for some samples. 

 
b. Explain why you think your course will engage first-year students. How will they 

relate to it? How does it link to current issues? This does not mean that the 
subject matter itself must be contemporary. For example, we have had several 
FYSems on medieval topics, but the instructors have tied key issues to similar 
issues in contemporary life 

 
c. Briefly describe an assignment or two that you’re thinking of including. As 

common curriculum courses, FYSems have three required Core Competencies: 
critical thinking, effective communication, and information literacy. FYSems must 
include activities, assignments, and assessments to meet these learning 
outcomes but it’s important to remember that the FYSems are intended to 
introduce these outcomes to our students, not make them proficient at them. See 
pp. 7-9 for more information on these learning outcomes. 

d. What kind of materials do you plan to use? Texts? Other readings? Films? 
Include a preliminary reading list of 4-5 items, keeping in mind that it’s best to 
“bite less and chew more”  in courses geared toward first-year students. For 
example, include just a chapter or two from a pertinent book rather than the 
entire book. 

 
2. Attend a FYSem faculty workshop May 11-13. All FYSem instructors are strongly 

encouraged to attend; new FYSem instructors are required to attend. 
3. Post your default syllabus (without a schedule) to LORA and submit it and your course 

justification to the FYS Workgroup (Word documents) by the end of May. The course 
justification is required by the SCCC for all Common Curriculum courses. Samples can be 
found in the Appendix. The elements of the course justification are:  

a. Course abstract. 
b. Goals, objectives and student learning outcomes. Please include how the course 

learning outcomes align with the learning outcomes of the criteria of the CC 
requirement being defined and how each LO will be assessed. 

c. Description of course materials and assignments, as well as evaluation tools and 
learning outcome assessments. 

d. Statement on expected course impact. This could include impact on 
departmental or program levels; college levels; service learning; library 
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resources; faculty or staff; scheduling; equipment; supplies; budget for activities; 
etc. 
 

4. Submit your term syllabus to the FYS Workgroup and post it to LORA by the end of 
the first week of classes, per university syllabus policy. 

COURSE PLANNING 
 
First-Year Seminar courses are similar to any undergraduate seminar in that they are 
small and focused on interaction between the instructor and the students and among 
the students, yet they are different from most other undergraduate seminars in that they 
are multidisciplinary and include assignments and class exercises designed to give 
students who are transitioning from high school the necessary skills to achieve 
academic success at Loyola.  
 
FYSems must, of course, include assignments that are geared toward the required 
learning outcomes (see next section). FYSems should also help students develop the 
scholarly habits they’ll need at Loyola, from note-taking to preparing for class to critical 
reading and studying for exams. That is, First-Year Seminars should teach first-year 
students how to be successful Loyola scholars. 
 
Ideally, FYSems include a variety of short readings, assignments that make use of 
Blackboard’s collaborative tools, short writing assignments that allow for revision, and 
multiple assignments to familiarize students with the academic resources available on 
campus such as Monroe Library, the Academic Resource Center (ARC), and the 
Writing Across the Curriculum (WAC) lab.  
 

a. Learning Outcomes. At a minimum, every FYSem must include the stated 
learning outcomes established by the FYS Workgroup: Critical Thinking, 
Awareness of Social Justice, Written and Oral Communication, and Information 
Literacy (see Section III for more detail on these Learning Outcomes as they 
apply to FYSems). Keep the following in mind as you develop your course. The 
FYSem is an introduction to developing critical habits of mind in students 
who have in high school been asked primarily to summarize rather than 
reflect on information. You will (probably!) not be able to turn weak writers into 
strong writers over the course of your seminar; but you should be able to 
familiarize them with what’s expected in college-level papers and 
presentations, both in terms of the thinking they reflect, in the claim, 
organization, and support they provide and in the way they acknowledge 
sources. You will (probably!) not be able to turn unreflecting students into 
sophisticated social justice advocates, but you should be able to awaken their 
awareness of the issues of justice and injustice implicit in the topic of the 
course. If your seminar has moved your students from “dualistic” black-and-
white thinkers to thinkers who question assumptions, facts, and opinions, 
you have launched them on the way to developing the critical stance. 
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b. Workload. Instructors teaching FYSems for the first time often report that they 
have assigned too much reading. An overly heavy reading workload actually 
discourages rather than promotes reading as well as student engagement, 
participation, and learning. First-year students need help mastering critical 
reading, help that is easiest to provide by leading them slowly and in depth 
through a short text. Consider assigning short readings (< 20 pages) early in the 
semester to allow time for critical reading practice. Choose short readings that 
can teach the facts/theory/concept as well as long reading can. A short reading 
combined with a short writing assignment might help them learn even better. In 
addition, because many students need help with critical reading (whether of 
texts, images, or films), they often do not know what they’re looking for. Consider 
giving them a few “leading” questions to guide each reading assignment or film.  

 
It is also important to consider how you sequence your assignments. Try to 
space your assignments so they don’t overlap one another – for example, 
assigning a lengthy reading on the same day a writing assignment is due. Allow 
time between assignments to allow students to process the material. Build self-
evaluation into your assignments by requiring revisions and/or creating multi-step 
assignments.  

 
c. Creating Assignments. In addition to creating assignments that tie directly to 

the learning outcomes, FYSems should make ample use of readings, short 
lectures, class discussion, and active learning exercises. Use the following 
general guidelines for planning assignments (both in and out of the classroom) 
that are both appropriate for students in FYSems and focus on the stated 
learning outcomes. Of course, you will not use all of these, but you will choose 
among them. 
 
• Assignments that are short, with multiple opportunities for revision 

• Assignments (short papers or presentations) that require outside resources, 
with proper citations 

• Assignments that require students to evaluate internet sources 

• Short, formal papers in which students formulate and defend a thesis, after 
spending some class time discussing writing and supporting 
effective/ineffective thesis before students write a first draft 

• Assignments or in-class exercises that require collaboration among students 

• Informal writing assignments (microthemes, blogs, discussion board postings, 
journals, etc.) in which students respond to questions, evaluation information, 
or formulate questions themselves based on readings and classroom 
activities 

• Assignments or in-class exercises that require students to draw connections 
between the course topic and their own everyday lives 

• Papers that are no longer than 4-5 pages 
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• Papers that require at least one revision 

• Formal writing assignments done in segments, for example (1) create a thesis 
and explain what you would need to support it, (2) turn in 5 items you will use 
to support the thesis, (3) turn in the body of the paper, (4) turn in the 
introduction and conclusion, (5) turn in a revised complete paper 

• Papers that require peer and/or WAC lab review 

• Oral presentations with media (web pages, PowerPoint, Prezi) created as 
group projects 

• A combination of scholarly and non-scholarly readings 

• Peer-reviewed journal articles that are comprehensible to first-year students 

• Assignments (papers, discussion questions, in-class exercises) that require 
students to evaluate different perspectives on a topic 

• Assignments that promote student understanding of social justice vis-à-vis 
charity 

• Assignments that require students to critique each other’s work 

• In-class exercises that encourage participation from all students 

• Critical reading assignments 
 

d. In the Classroom. As with the amount of reading, the pace of the course has a 
dramatic effect on student learning. While first-year students are learning to think 
in new ways, they need time to process their reading and writing assignments as 
well as the lectures you give. Some ways to promote this processing include: 
 
• When you include lectures in your classes, rather than lecturing for a full class 

period, consider doing so for 20 minutes, then stop and give the students 
some questions, ask them to write for a few minutes, then discuss. You can 
have them do this individually and/or in groups. 

• When you assign a reading, always set aside class time for students to work 
with it, either via discussion, short writing, or active learning exercises. 

• If you assign out-of-class activities (field trips, films, etc.) always set aside 
class time before the event to explain what you expect them to learn from it 
and after the event to give them time to discuss or otherwise work with what 
they learned. 

• When you pass back papers or other written comments (discussion boards, 
presentations, etc.), always allow students time to ask questions about your 
comments. If you have built in a revision to the assignment, allow them time 
to begin the revision in class, immediately. 

• When you assign oral presentations, build in extra days. Almost always, a 
student or a group of students will show up unprepared (or not at all!) on 
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presentation day and if you’ve allowed makeups you’ll need extra days in the 
schedule. Sometimes presentations run long, especially when there are 
question/answer segments, and you simply run out of time. 

 
e. The Syllabus. In addition to the elements required in the syllabus for each 

undergraduate course at Loyola, be as clear as possible in your FYSem syllabus 
about your expectations, course policies, assignments, and grading. Take time 
during the first few days of class to go over the syllabus and encourage your 
students to consult it often. If your course includes out-of-class events, take into 
consideration that many of your students will have conflicts on the days/times 
you plan, so in addition to scheduling the events as best you can to 
accommodate students, offer an alternative for those who can’t come, for 
example, a different time to watch the film or a short paper instead of a field trip. 
Make sure you list the event on the syllabus, along with the date, location, costs, 
and transportation arrangements so that there are no surprises for students.  

 

REQUIRED COURSE CRITERIA, including LEARNING OUTCOMES 
First-Year Seminars are evaluated according to the following criteria. The three 
Common Curriculum Learning Outcomes for FYSems are identified in boldface. See the 
following: 
 
Common Curriculum Program Review Rubric and the 
 
Common Curriculum Program Review Rubric Key 
 
on the SCCC Course Criteria page. 
 
II. FYSems and the Common Curriculum. 

A. Core Competencies. 
Five Core Competencies underpin the Common Curriculum: Critical Thinking, Effective 
Communication, Quantitative Reasoning, Information Literacy, and Ethical Reasoning. SLOs for 
each Core Competencies have been further identified as basic, intermediate, and advanced levels. 
Since the FYSems are an Introductory Common Curriculum which students typically complete 
during their first semester at Loyola, SLOs for FYSems are limited to those at the basic level (see 
the SCCC web page on assessment for more information. 
 
Each FYSem will include the following SLOs: 

1. Core Competency #1, Basic SLO #1: Students will demonstrate the ability to think 
critically in a variety of contexts; students will be able to evaluate evidence. 

2. Core Competency #2, Basic SLO #1/2: Students will be able to formulate a position 
and organize information to defend that position. 

3. Core Competency #4, Basic SLO #2: Students will demonstrate the ability to use 
information literacy skills in a variety of contexts; students will be able to identify 
appropriate sources of information relative to a topic. 
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B. Assessment 
FYSem SLOs are assessed according to the Common Curriculum Assessment Plan using the 
following rubric and process. 
 
FYSem Assessment Rubric 
SLO Below Meets Exceeds 
Evaluate Evidence (Think 
Critically) 

- Fails to distinguish facts 
from inferences  and/or 
assumptions 
- Fails to identify relevant 
counterarguments 
- Regardless of evidence, 
maintains views based on 
self-interest or 
preconceptions 
 

- Accurately 
distinguishes facts 
from inferences and 
assumptions 
- Able to discern 
major arguments and 
salient points in 
readings 

- Generates 
alternative 
explanations; 
justifies reasoning 
- Thoughtfully 
analyzes major 
alternative points of 
view 
 

Formulate and Defend a 
Position with Organized 
Evidence (Communicate 
Effectively) 

- Position unclear 
- Little or no evidence 
provided 
- Evidence is not connected 
to position 
- Provides assumptions 
and/or inferences rather 
than evidence 
 

- Clearly states 
position 
- Provides evidence 
that is clearly linked 
to the position 
- Evidence is well-
organized 
  

- Clearly states 
position and 
explains alternatives 
- Provides multiple 
examples of 
evidence 
 

Identify Appropriate 
Sources of Information 
(Information Literacy) 

- Makes little effort to 
examine information 
- Information gathered 
lacks quality and/or 
relevance 

- Examines 
information using 
appropriate criteria 
(authority, credibility, 
relevance, accuracy) 
 

- Uses multiple and 
diverse sources 
 

 
 
Assessment Process and Instruments 
All students enrolled in a First-Year Seminar during the fall semester are during the scheduled 
final exam time period. 
 
SLO Assessment Instrument 
Evaluate Evidence (Think Critically) 
 

On-line survey with multiple-choice questions. 

Formulate and Defend a Position with 
Organized Evidence (Communicate 
Effectively) 
 

On-line writing task. 

Identify Appropriate Sources of Information On-line survey with multiple-choice questions. 
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(Information Literacy) 
 
 
 
 
III. Additional Course Criteria. 

1. The topic of each FYSem will be issues-based, of interest to first-year students. 
2. The assignments, both in and out of class, and course materials will be designed to: 

a. engage first-year students, taking into account their status as students transitioning 
to college; 

b. link to current issues to demonstrate to the students the relevance of scholarly 
inquiry to their everyday lives; 

c. encourage students to recognize issues of justice and injustice inherent in a topic; 
and 

d. take a multidisciplinary approach to a topic rather than an introduction to one 
discipline. 

3. The workload and schedule for each FYSem will be appropriate for first-year students 
and designed to provide feedback to the students throughout the semester. 

4. First-year seminars must not schedule exams or any other class activity during the final 
exam period, which is reserved for track-level assessment, though they may include a 
final exam or project to be handed in during the final examination period, consistent with 
university policy. 

5. The course must include a requirement that students view an online video about 
preventing plagiarism. 

6. There are two stipulations for FYSems that include service learning. First, the service 
learning component must be optional. Second, the grading of the service learning must be 
structured so that a student cannot fail the course by not completing the service learning. 

7. FYSems must include at least one writing assignment that allows for revision and, if 
revision if necessary, requires a visit to the WAC lab. 

8. FYSems that require references must use an appropriate citations style such as MLA, 
APA, or Chicago Style. 

9. FYSems must include a policy regarding late work, especially papers. 
 

BUDGET 
Each semester, First-Year Seminars receive a small budget to be used for student activities, 
e.g., catering, field trips, guest speakers, tickets to plays. The budget for 2015-2016 will be 
determined in late summer, before classes begin. There are two ways to use the funds: 
reimbursement or purchase order. Tarana Lawrence (x7055, lawrence@loyno.edu) handles the 
paperwork for both, as explained below. 
 
Please note: The signature of your chair/dean is not necessary since the funding for the First-
Year Seminars is part of the Academic Affairs budget.  
 
Reimbursement.  
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Use this option if you choose to pay for the food/service yourself. As with any reimbursement 
from the university, submit your receipts as possible in order to avoid a tax penalty (after 60 
days). As a reminder, the university will not process receipts more than 90 days old.  
Here are the steps: 

- Bring/send the following to Tarana Lawrence (ML301, Campus Box 198): 
- the original receipt(s) 
- NOTE: if you have more than 1 receipt, you must also include a Miscellaneous Expense 

Statement signed by you. Melanie McKay will add an approval signature. For each 
receipt, list the date and amount of the activity, and a short description, usually 
 “First-Year Seminar [insert name here] field trip” for an out-of-class activity or 
 “First-Year Seminar [insert name here] in-class activity” for things like bringing in 
food 

- a Check Request Form  
with the following fields filled out 

o your Department 
o your Campus Office number 
o Submitting individual (your name) 
o Phone Extension (your phone number) 
o Payee (your name) 
o Total amount 
o Permanent Address 
o Indicate whether you want the check mailed to your permanent address or be picked 

up by you 
o Indicate the course name in the description of the activity. 

- Tarana will add the account numbers and Melanie McKay will sign as Supervisor 
- Tarana will submit the check request to the Bursar’s office 
- The Bursar’s office will either mail a check to you or call you to pick it up 

 
Purchase Order/Advance Payment.  
Use this option to avoid paying out-of-pocket. You must process an invoice at least two weeks 
in advance in order for have enough time to process the request.  
Here are the steps: 

- Call the establishment and inquire whether they will accept a purchase order (meaning, will they 
bill us) for payment. Some have in the past but their policies change frequently. If they do, place 
the order and ask them to email you an invoice. 

- Forward the invoice to Tarana Lawrence (lawrence@loyno.edu), indicating the course name in 
your email. 

- Tarana will process the purchase order. 
- Before your event date, call Tarana (864-7055) to confirm that the invoice has been paid. 

Catering for your Class 
These are some of the commonly used food vendors at Loyola. Check online for the most up-to-
date menus.  
 
Reginelli’s 
504.899.1414 
Slice Pizzeria 
(504)525-7437 
Papa John’s 
 (504) 862-6020 
Domino’s 
(504) 891-3030 
University Dining Services 
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865-2127 NOTE: Tends to be more expensive but is on campus and takes care of 

setup/breakdown. If you already have an account, just place your order. If you 
would like to set up an account, fill out the online form. You can also call in the 
order and have the invoice sent to Tarana Lawrence (Box 198). 

Tickets for on-campus Performances 
Tarana can process a transfer to pay for tickets for on-campus performances (e.g., plays). Just 
send her an email (mailto:lawrence@loyno.edu) with the information, including your course 
name. 

Van Rentals 
The cost is $75 per day. There are 2 vans available, with room for 11 passengers, including the 
driver.  You must fill out a Driver Authorization Form at least 14 days in advance and you must 
pass an online driver safety test. Click here the complete policy here.   
 
Chuck Wagon Charters, Inc. (frequently used by faculty) 
No website, call (504) 347-3656.  
 
To reserve a van, fill out the on-line Van Reservation Request Form. Please forward a hardcopy 
of the form to Tarana Lawrence (lawrence@loyno.edu, ML301, Box 198), indicating the course 
name on the form.  

Honoraria for Guest Speakers 
Speakers are paid after the lecture. Though the FYSem budget is relatively small, it can 
sometimes cover a minimum speaking fee. You may also be able to find co-sponsors for your 
speaker and therefore combine funds. Here are the steps: 

- Bring/send the following to Tarana Lawrence (ML301, Campus Box 198): 
- a speaker agreement form signed by you and the speaker 
- a W-9 form signed by the speaker 
- a check request form with the following fields filled out 

o your Department 
o your Campus Office number 
o Submitting individual (your name) 
o Phone Extension (your phone number) 
o Payee (speaker’s name) 
o Total amount 
o Permanent Address (speaker’s address) 
o Indicate whether you want the check mailed to the speaker or if you will pick it 

up. The speaker can be paid on the day of the event if the paperwork has 
been submitted with enough lead time. Otherwise, the check will be mailed to 
the speaker. 

o Indicate the course name in the description of the activity. 
- Tarana will add the account numbers and Melanie McKay will sign as Supervisor 
- Tarana will submit the check request to the Bursar’s office 
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CAMPUS RESOURCES 

Writing Across the Curriculum (WAC) Lab (BO 115) 
The WAC lab provides writing resources for students and faculty. For students, WAC operates 
the Writing Center where tutors provide assistance at any stage of the writing process – from 
brainstorming to documentation. The WAC lab also provides writing resources and references 
guides for students. There are printouts available in the WAC lab and lots of online guides as 
well, from using commas to style guides to writing lab reports. During the fall and spring 
semesters, the WAC lab is open from 9-9 Mon-Thu, 9-4 on Fridays, and 4-9 on Sundays. 
Appointments are not necessary. 
 
The WAC lab tutors are students, drawn from a broad range of majors, who are trained by 
completing a formal practicum course on tutoring (English 491), through additional tutoring 
workshops, and by apprenticing with experienced tutors during their first year. 
 
There are several options for incorporating the WAC lab into FYSems, including: 

1. Require a visit to the WAC lab during the writing and revision process. The 
recommended sequence is to have students visit the WAC lab after you’ve returned the 
first draft to them and before the revision is due so the tutor can help the students 
address your comments. Follow these steps: 

a. Send a copy of your writing assignment to the WAC lab so the tutors are better 
prepared for your students. If you use Outlook you can use the online submission 
found here, otherwise, send your assignment (in Word or .rtf format)  to Nancy 
Rowe, Assistant Director (nprowe@loyno.edu), noting your course code and 
name, the number of students in your class, that you would like feedback reports, 
and any other information you think might be useful. 

b. Remind your students repeatedly that they must not wait until the day before the 
assignment is due to visit the WAC lab. 

c. Once the due date for the assignment is passed, the WAC lab will forward the 
tutoring reports for each student to you. Noted are the student, course, date/time 
of visit, tutor name, and a description of what the student brought in and what the 
student and tutor worked on during the session. 

2. Schedule a class in the WAC Writing Center. The Writing Center, in BO 115, contains 20 
computers, a projector, and a Smartboard and is ideal for in-class writing exercises, 
taught either by yourself or a member of the WAC staff. Contact Mary Waguespack 
(wagues@loyno.edu, 865-2176) for more information. 

 
The WAC lab also offers several other useful services for faculty. Consider these as you 
develop or revise your FYSEM: 

1. Incorporate effective writing assignments into your course. 
2. Present a guest lecture to your class about specific writing topics (e.g., thesis 

statements). 
3. Dedicate a writing tutor to your class. 

Contact Robert Bell, Director (rcbell@loyno.edu, 865-3094) for more information. 

Monroe Library 

Library Liaisons 
Every FYSem is paired with one of the following librarians, typically based on the department 
code of the course: 
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Teri Oaks Gallaway  gallaway@loyno.edu 864-7838 
Mary Finnan Hines  mhines@loyno.edu 864-7118 
Jim Hobbs  hobbs@loyno.edu 864-7126 
Elizabeth Kelly ejkelly@loyno.edu 864-7047 
Trish Nugent  panugent@loyno.edu 864-7092 
Laurie Phillips  phillips@loyno.edu 864-7833 
Brian Sullivan  sullivan@loyno.edu 864-7129 
Malia Willey  mewilley@loyno.edu 864-7138 
 
Your library liaison can provide instructional support for many aspects of information technology, 
including: 

- evaluating information 
- identifying primary and secondary sources 
- identifying scholarly and popular sources 
- incorporating archival materials 
- preventing plagiarism and practicing academic honesty 
- searching catalogs and databases 
- using print and electronic references 

 
In addition, your library liaison can provide support for many types of technology, including: 

- demonstrating best practices for PowerPoint and Prezi presentations 
- Microsoft Office 
- blogs 
- image and video editing 
- online learning objects 
- Web 2.0 tools 
- webpage creation 

 
A few quick tips for working with your library liaison: 

- consult your liaison during course development to discuss assignments 
- schedule a visit from your liaison to your class or hold your class in the library 

classroom; schedule this early! 
- include your librarian’s contact information on your syllabus, on Blackboard, and on your 

research assignments 

Special Collections 
Trish Nugent (panugent@loyno.edu, 864-7092) is Loyola’s Special Collections and Archives 
Coordinator. Loyola’s holdings include published works of history and literature, with a special 
emphasis on items relating to New Orleans history and culture. Contact Trish to discuss 
integrating Special Collections material, for example, New Orleans city directories, government 
publications, and Arthur Hardy’s collection of Carnival ball programs, into your FYSem. 

HELPFUL INFORMATION:  Contacts 
Sue Mennino, Associate Director, First-Year Experience 
sfmennin@loyno.edu 
ML301F, 864-7122 
 
Tarana Lawrence, Administrative Assistant 
lawrence@loyno.edu 
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ML301E, 864-7055 
 
Melanie McKay, Vice Provost for Academic Affairs 
mckay@loyno.edu 
Director, First-Year Experience 
ML301E, 864-7197 

HELPFUL INFORMATION: First-Year Seminar FAQs for Instructors 
 
Q: How do I put material on reserve for students? 
A: Here’s all the information you need for both physical and e-reserves: 
http://library.loyno.edu/services/reserves/forms.php 
 
Q: I have a documentary on VHS I’d like to convert to DVD. Can I? 
A: Yes, Media Services can convert from many audio and video formats. Contact: 1st floor, 
Monroe Library, 864-7170, http://library.loyno.edu/services/media/equipment/ 
 
Q: How do I add a video to Blackboard so students can watch it outside of class? 
A: Loyola’s Online Learning team can stream your audio or video onto your Blackboard course 
site. Contact Phil Rollins (rollins@loyno.edu, 864-7167) for more information. 
 
Q: Can I add scanned or digital versions of readings to Blackboard? 
A: Yes, indeed. See http://library.loyno.edu/services/reserves/faq.php#three. 
 
Q: I have a question about using ______ in Blackboard. Who do I call? 
A: Contact Jon Gallaway (jgallawa@loyno.edu, 864-7168) with any other Blackboard question, 
or peruse the tutorials at  http://researchguides.loyno.edu/blackboard 
 
Q: I’m concerned that one of my students is having emotional problems. What do I do? 
A: Contact Retention and Student Success (865-3595) or the University Counseling Center 
(865-3835, or 865-3434 (24-hr hotline)).  
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SAMPLES: New FYSem Idea: The Devil’s Advocate (Bell) 
Course Description. The topic of this course will be to investigate depictions of the Devil/Satan 
in film and literature.  We will begin by looking at how the concept of the devil is used to create 
others. Seeing how we actively use the devil as a metaphor for the other, especially a hated 
other, the course will then follow a chronologically, beginning with the Bible and ending in the 
2000s, looking at various portrayals of the Devil. I already have John Sebastian coming in to 
discuss Satan in Dante, and Ted Cotton to discuss Satan in Milton. When I show The Exorcist, I 
hope to get a Jesuit priest to come in a discuss exorcism. I also hope to get a philosophy faculty 
member to talk to my class about Nietzsche’s views on the devil and God. 

 
Engaging First-Year Students. By beginning with the concept of demonization, students will 
see how a very particular view of the devil is used to create the contemporary other.  hen by 
analyzing how we have come to that version of the devil that Henry Ansgar Kelly calls “the New 
Biography” of Satan, student will see how what they have taken as a given, the devil as evil, 
actually is a contested construction the devil, and that the devil may indeed be more complex 
than they we taught in Sunday school. Hopefully this will get students to question and contest all 
received knowledge forcing them to come to their own conclusions, not only about the devil, but 
about other controversial topics. 
 
Materials.  

The Bible 
Selections from Inferno—Dante  
Selections from Paradise Lost—Milton   
The Tragical History of Doctor Faustus (to be read in class) —Christopher Marlowe's  
“Young Goodman Brown” (short story)—Hawthorne 
Selections from Blake, Coleridge, Shelley, and Byron? 
The Devil’s Dictionary—Ambrose  Bierce  
Haxan (1922)—dir. Benjamin Christensen 
Childhood’s End—Arthur C. Clarke 
The Exorcist (1973)—dir. William Friedkin 
“Where Are You Going, Where Have You Been” (short story)—J.C. Oates 
Angel Heart (1987)—dir. Alan Parker 
A graphic novel  (undecided)  
South Park (either the film Bigger, Longer & Uncut or a couple of episodes of the series that 
feature Satan prominently). 

 
An assignment or two. Students will take a particular depiction of the Devil from popular 
culture (that we have not discussed in class) and write a short paper (approximately 3 pages) 
analyzing that depiction. Students will be guided by the library in doing this research. Students 
will then create a multi-media, oral presentation based upon their research/paper. 
 
A small-group presentation about a group/person that you feel has been demonized discussing 
the depiction of that demonization and its validity. Examples from the media must be shown that 
support that demonization and examples that undercut that demonization. 

I would also like to create a class blog, where students can post current information they find 
about the devil/Satan/demonized groups. They would then be creating a current events 
demonology blog. 
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SAMPLES: Learning Outcomes  
There are two types of learning outcomes to include in your syllabus: those required by the 
SCCC and those specific to your course. You can either list these separately or combine them 
into one list. Either way, the SCCC-required learning outcomes MUST be included verbatim. 
Here are examples of each: 
 

Sample with two separate lists (from Pursuit of Happiness, Nichols) 
 
Course Objectives:  
This course, Pursuit of Happiness, is a First-Year Seminar, and thus serves as an integral 
component of Loyola’s Common Curriculum.  
 
Learning Outcomes for First-Year Seminars  
• Critical Thinking-- Students will be able to formulate questions about the subject 

matter and take a position that is supported with evidence. Students will show 
proficiency in the critical reading of texts, including discerning major arguments, 
salient points, and underlying assumptions and biases.  

• Written Communication--Students will be able to reflect on issues in writing. This 
should include formulating and defending a position in writing.  

• Oral Communication-- Students will be able to reflect on issues in class discussion. 
This should include formulating and defending a position orally.  

• Information Literacy-- Students will demonstrate the ability to evaluate information 
and appropriately incorporate information into an assignment.  

• Compassionate Engagement with the World--Students will demonstrate the ability to 
recognize issues of justice and injustice inherent in a topic, and they will be able to 
recognize multiple sides to an issue.  

 
Learning Outcomes particular to Pursuit of Happiness  
By the end of the course students…  
• will understand rival conceptions (e.g., hedonic vs. eudaimonic) of what well-being 

is.  
• will be familiar with the various constructs measured in empirical well-being research 

(e.g., satisfaction with life, positive and negative affect, meaning in life, etc.).  
• will comprehend the positions espoused by different ethical-philosophical traditions 

(e.g., Utilitarians, Stoics, etc.) concerning the role that happiness (our own and 
others’) plays in our ethical duties.  

• will possess a basic understanding of scientific process, how social scientists collect 
data and draw conclusions, and the answers that empirical researchers have 
provided to various important questions about happiness (e.g., what traits and 
activities are most correlated with reported well-being?).  

• will have learned a number of validated techniques for increasing their own 
happiness.  

• will have had a chance to reflect upon and develop their own personal theory of the 
“good life.”  

• will be familiar with debates concerning the effect of political and economic 
conditions upon societal well-being, and what some countries are doing to prioritize 
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not just Gross National Product (GNP) but Gross National Happiness as a policy 
goal.  

• will have strengthened their abilities to think critically and express themselves 
clearly.  

• will have developed their capacity for empathy, appreciation of diversity, and 
commitment to making the world a better place.  

 
Your objectives for this course  

• In addition, it can be helpful to reflect on your goals for what you are studying. 
What are your goals for this course?  

 
________________________________________________________________________  
________________________________________________________________________  
________________________________________________________________________ 
 

 

Sample with one combined list (from Community, Connection, and Contagion,MacGregor ) 
 
Learning Outcomes for First-Year Seminars (including this one) 
 
• Critical Thinking-- Students will be able to formulate questions about the subject 
matter and take a position that is supported with evidence. Students will show 
proficiency in the critical reading of texts, including discerning major arguments, 
salient points, and underlying assumptions and biases. 
 In this class you will never be asked to memorize anything. You will not be given 
any tests where there is a single correct answer. You will, however, be asked to read 
carefully, write even more carefully, and come to class prepared to reflect upon and 
evaluate both objective facts and subjective positions. 
 
• Written Communication--Students will be able to reflect on issues in writing. This 
should include formulating and defending a position in writing. 
 In this class you will practice effective writing across a variety of genres including 
professional memos, personal reflection papers, position papers, annotated 
bibliographies, and traditional academic research papers. 
 
• Oral Communication-- Students will be able to reflect on issues in class discussion. 
This should include formulating and defending a position orally. 
In this class you will be expected to participate in some way every class. I will be 
doing my best to facilitate a discussion that includes everyone’s perspective. There 
will also be one more formal oral presentation during the last week of classes. 
 
• Information Literacy-- Students will demonstrate the ability to evaluate 
information and appropriately incorporate information into an assignment. 
 In this class you will learn to distinguish between peer-reviewed and non-peer 
reviewed sources. You will improve your ability to locate good sources online and 
using Loyola’s resources. You will also get to know at least one member of the 
library’s staff. The final project and several of the weekly writing assignments require 
you to use secondary sources. 
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• Compassionate Engagement with the World--Students will demonstrate the 
ability to recognize issues of justice and injustice inherent in a topic, and they will be 
able to recognize multiple sides to an issue. 
 In this class we consider how social networks vary by race and social class and 
note the consequences of homophilous social networks for questions of inequality. 
We also examine whether America is becoming an increasingly individualistic society 
and debate whether individualism should be seen as a social problem. You will also 
have an opportunity in the major assignment to apply insights from the study of 
social networks to an issue of concern to you and/or society at large. 
 
In addition to the goals noted above, after completing the course you should be able to: 

• Understand how to interpret the diagram presented on the first page of this 
syllabus 

• and comprehend the jargon associated with the study of social networks across 
• disciplines 
• Understand how social networks influence every day life and reflect critically on 

the 
• composition of your own social network 
• Use your understanding of social network dynamics to pursue social change 
• Claim that you are part of a new social network  

 

SAMPLES: Grading Distribution 
Grading in First-Year seminars should consist of a variety of requirements. Here are several 
examples of successful grading distributions. 
 

Sample from Political Satire: Speaking Truthiness to Power, Dynia 
 
Summary of Assignments and % of Final Grade 
 
Participation in class discussions     10% 
In-Class writing assignments        5% 
Research on chosen topic and class presentation   25% 
Creation of work of satire to be presented in class   25% 
Formulating critical questions based on readings   10% 
3 brief papers        15% 
Critical analysis of student satire projects    10% 
 
Your Grades, Evaluations, Participation, and Course Progress 
 
Written assignments will be returned promptly (usually within two class periods) with grade and 
commentary. Students may email instructor for periodic updates on their class participation 
grade, as well as questions about their course progress. Students are also encouraged to meet 
with instructor at any time to discuss the student’s course progress. The work groups that will be 
formed to complete the final satire project will be required to meet with the instructor several 
times during the semester to discuss the group’s progress. 
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Sample from iBrains, Petitfils 
 
1. Attendance & Participation (27 total points) 

 
The theme of Loyola’s First-Year Seminar program is “Thinking Critically, Acting Justly.” With 
this in mind, our main goal for the semester is to learn how to live a life of the mind – in 
essence, to learn how to think, not what to think – and to explore and discuss ways in which we 
cann affect positive change in our lives and in the world. The creation of the Self (our Self) is 
part of this process. Be mindful that you, your classmates, and I make up a community of 
learners and we all have something to contribute; therefore, class attendance and participation 
is expected. Through our discussions, we should not only develop a scholarly awareness of 
ourselves and the world around us, we should become better persons as well. I embrace this 
challenge – you should too. You will receive 1 point toward your final participation grade for 
each day you are in the classroom on time. There are no excused absences, but you can make 
up absences by attending movie nights (read: “bonus points”). The film screenings will be held 
on random evenings at 7pm (see the calendar). I will order catering of your choice, but you 
should plan on bringing whatever you would like to drink. See the calendar for details. 
 
2. Weekly writing assignments (2 points per week; 28 total points) 
 
As members of a community of teachers and learners in the Ignatian tradition, we must be 
mindful of the characteristics of Jesuit education itself. Jesuit education emphasizes the 
continual interplay of context, experience, reflection, action, and evaluation. This model 
consistently maintains the importance and integrity of the interrelationship of teacher, learner, 
and subject matter within the real contexts in which we live. Part of our goal for the course, then, 
is to help you build on contexts and experiences through reflection. Hopefully, you will then be 
able to take what you learn in the course an turn our experiences into action to effect positive 
change in your own life and the lives around you. To this end, in an effort to help you develop 
you critical thinking, reading, and writing skills, each week you will be expected to keep a journal 
of reflections on the course content within Blackboard. You may choose to do this either (1) for 
each class period or (2) for each week of class. If you choose to do one entry for each class 
period, you should plan to write at least 250 words; you should plan to write 500 words per 
week. You can write about anything that piques your interest from the course – our classroom 
conversations, the readings, or the films. During the weeks when we are discussing the required 
texts, however, I will ask that your respond (at least, in part) to specific passages of the books. 
These writing assignments must be submitted by 5pm each Friday. 
 
3. Oral presentation / class lecture (20 points) 
 
This course is designed to put you at ease with college-level thinking, reasoning, and 
conversation. In the beginning, there will be more traditional lectures, but once “part two” of the 
course begins (see the calendar), we will transition to a more organic classroom experience. By 
this, I mean to say that you will be required to lead one class discussion during the semester 
with a partner of your choice. The two of you should prepare – based on the book chapter of 
your choice – some type of presentation that will engage us all in productive discourse about the 
phenomenon under study. Here are the topics from which you will choose: 
Constructing maleness 
Constructing femaleness 
Storm & stress 
The second self 
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Neuroplasticity & the changing brain 
Pop culture & youth identity 
Corporatism & commodified cultures 
Social media & “production” culture 
The ghost in the screen: man vs. machine 
Being human in the 21st century 
Against iDisorders 
 
4. Final paper (25 points) 
 
Near the end of the semester, you will be given a writing prompt for a position paper. You will be 
required to respond to the prompt and should pull in material from your weekly writing 
assignments to support your argument. The prompt will be obviously relevant to our class 
discussions; you will have much to say. The paper must be 5 pages: 12-point font, double 
spaced, with 1 inch margins all around. More details on this towards the end of the course. 
 
Total points possible: 100 
 
Grading scale 
 
100-95 points = A      89-86 points = B+ 79-76 points = C+  69-65 points = D+  59 or lower = F 
94-90 points = A-      85-83 points = B 75-73 points = C  64=60 points = D 
       82-80 points = B- 72-70 points = C-   
 

SAMPLE: Course Justification 
 
First-Year Seminars must be approved through the course approval process for all Introductory 
Common Curriculum courses, that is, they must be approved by the First-Year Seminar 
Workgroup, the Standing Committee on the Common Curriculum, the University Courses & 
Curriculum Committee, and, finally the Provost and Vice President for Academic Affairs. First-
Year Seminars can be taught one time, on an experimental basis, before being submitted for 
approval. Submissions consist of the course syllabus and a course justification. Here is an 
example of a successful (that is, approved by the SCCC and UCC&C) course justification. 
 

From Philosophy in the Twilight Zone, Lott 
1.  COURSE DESCRIPTION: 

What are the implications of our dependence on technology?  What are the consequences of 
injustice, even if one can commit it without being caught, earning significant material gain in the 
process? If someone offered you immortality would you accept it?  Or should we fear eternal life 
more than death? Do we have anything to lose if we are given unlimited power? Is “beauty” 
just “in the eye of the beholder”? Are human beings “alone” in the universe?  If not, could we 
coexist with other intelligent beings? These are only a few of the questions raised by Rod 
Serling’s groundbreaking and influential television series The Twilight Zone.  In this course, we 
will  engage and critically examine the themes and messages of a variety of the episodes of this 
monumental series – which is just as powerful and relevant today as it was 50 years ago – with the 
aid of selected writings from many famous authors, including Plato, Aristotle, The Bible, 
Descartes, Hobbes, Rousseau, Marx, Dostoyevski, Nietzsche, Freud, Skinner, Jung, 
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Fromm, and Sartre. 
2. GOALS, OBJECTIVES, LEARNING OUTCOMES, ACTIVITIES, AND ASSESSMENT:  

This seminar explores the broader theme of “thinking critically, acting justly” as an 
introduction to study at Loyola.  It will address the following FYS Common Curriculum 
Outcomes: 
a. Critical Thinking (A1): Students completing this FY Seminar should be able to (a) formulate 

questions about the subject matter, (b) distinguish facts from assumptions and inferences, (c) 
take a position, and (d) show proficiency in the critical readings of texts, including discerning 
major arguments, salient points, and underlying assumptions and biases. 

b. Written Communication (A3): Students completing this FY Seminar should be able to (a) 
reflect on issues in writing, (b) formulate and defend a position in writing, (c) compare and 
contrast approaches to the subject, (d) apply the content of readings or class discussions to 
personal experience, and (e) respond to questions or prompts presented by the instructor, or 
other writing tasks. 

c. Oral Communication (A4): Students completing this FY Seminar should be able to (a) reflect 
on issues orally, (b) formulate and defend a position in class debate, (c) contribute 
meaningfully to class discussions, (d) make effective oral presentation, responding clearly and 
logically to questions posed by the instructor or classmates, and (e) lead a class discussion of 
peers, or other oral communication tasks. 

d. Information Literacy (A6): Students completing this FY Seminar should (a) demonstrate the 
ability to evaluate information and (b) appropriately incorporate information into an 
assignment. 

e. ASSESSMENT: 

1. Daily Written Responses: 10% (Meets A1, A3,  and A6) 
2. Class Participation: 20% (Meets A1, A4, and A6) 
3. Group Project – Inspired Twilight Zone Episode: 20% (Meets A1, A3, A4,  and A6; 

possibly meets A2, C1, C4, and D1) 
4. Term Paper (2000-2500 Words): 50% (Meets A1, A3, and A6) 

a. 1-2 Page Outline – Due 9/20 
b. Draft 1 (At least 750 Words) – Due 10/11 
c. Draft 2 (At least 1000 Words) – Due 11/1 
d. Draft 3 (At least 1500 Words) – Due 11/22 
e. Final Draft (At least 2000 Words) – Due 12/13 

 
In addition, because of the topic of the course, other criteria that can be addressed include Creative 
Thinking (A2), Interdisciplinary Knowledge and Skills (A7), Literature (Cl), Appreciation of the Arts (C4), 
History (C3), and Exploration of Diversity (Dl). 
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